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Introduction and Ethos of the Course W

We share the following values SCALING THE

HEIGHTS
Learning and teaching are systemic

Learning involves the whole person, the social, the emotional, and the physical as well as the
cognitive. We aim to balance the scientific and reductionist basis for teaofédicine by
recognising the relationship between physical and mental states in learning

Learning is personal

We learn and teach in a variety of ways and there is no one right way to learn. We explore a wide
range of learning/teaching activities to achieve a flexible respomslee diversity of learning styles
and contexts.

Learning is more effective when the learners are motivated intrinsically and are in

control of their own learning
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learners harness their internal motivation to achieve these requirements. On Scaling the Heights

courses we explore the processes involved in sharing and transferring power and control from

facilitator to learner.

Those who have consated their own development are better equipped to help others

develop and implement change

Within Scaling The Heights we set a premium on our own development as educators and to this end
we aim to meet regularly to share teaching/learning experieraza$learn from one another.

Course Aims

On our courses we aim to:

* enhance the motivation of the participants to want to learn and develop

* to provide a context wher@articipants can improve their capabilities and implement the
necessary changes

* enableparticipants to consider the systems that constrain or provide the opportunity to transfer
learning and sustain change back in the workplace.



Course Objectives

x  We hope that by the end of the course you will:
U Be more expert in identifyinthe needs of learners
U Have arange of educational skills to satisfy those needs

U Know more about evaluating your educational activities and assessing learning

x Increase your confidence astaacherin a supportive and stimulating
environment by:

0 Identifying yourown learning needs as an educationalist
0 Extending your personal and professional development

U Experiencing a range of methods and modes of teaching and
learning

U Reflecting on your values and beliefs about education
U Having fun working together

0 Understanding that environment matters.



Outline Programme:- To be reviewed on every module

SessiorOne

x  Relationships

1. Communication & consulting skills

2. Teachingholistically

3. Working with colleagues and in teams
Sessionrwo
x  Diagnostics

1. Educational data gathering

2. Teachindfacilitation of learning for other}¥

3. Make an educational diagnosis and decisions
Sessionlhree
x  Management

1. Managing complex educationsituations

2. Educational administration andformation Technology

3. Community orientation

SessiorFour

x  Professionalism
1. Maintain your performance, ongoing learning & teaching skills
2. Maintaining an ethical approach to training,

3. Maintain yourfitness to teach

SessiorHve

x  Feedbackand Evaluation



Session One Relationships
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Henry David Thoreau

Climb if youwill, but remember that courage and strength are naught without prudence... Do
nothing in haste; look well into each step; and from the beginning think what may be the end

Edward Whymper, Scrambles amongst the Alps
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Helen Keller
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Aim To create a climate conducive to learning in small groups

Exercise

Introduction by group leader

Introductions are about helping people feel at ease in the group, creating an atmosphere in which they can talk

more freely. Selisclosure helps to create rapport whether in a group or in atorane communication.
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word facilitate so please feel free to choose if and how you use them, and in particular allow the interviewee
complete freedom to choose how tespond.

Interview
Course members interview each other, using this handout.

1. Give me aWVHERE

Tell me about a PLACE that has a special significance to you.

2. Give me aWHAT,

- Something important or unusual that you DO or HAVE DONE.

3. Give me HOW,

Tell me about a SKILL or ABILITY you are proud to possess

4. Give me aWHY,

Tell me why you do an ACTIVITY that is important to you.

5. Give me aVHQ

- Something CENTRAL to yourself: something making you who you are.

6. Finally, tell usOUR HOPE& this course

Both interviewer and interviewee might like to clarify at this point which disclosures they would
prefer to go into and which to be left out of the feedback in the group.



The NLP logical levels (also known as the logical levels of change, the logical levels of thinking and

the neurclogical levels) can be useful for assisting with, or understanding, change or ways of
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Dilts and are based on the "neurological levels" proposed by anthropologist Gregory Bateson.

Although an artifice, with no proven neuwghysiological or psychological basis the concept can allow
different perspetives on issues, normally generating a way forward and often a solution. For many
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Six Logical Levels

Level Questions corresponding to logical levels

Spirituality/Purpose  Who else? For whom? This can be viewed as your connection to a
system. If you are an individual or company providing NLP rel
services, what impact are you having within your community, where
live and work, the NLP community, your cuduard the culture of
others?

Identity/Mission Who? Who are you as an individual or company? What role do you
to achieve your purpose? How do you think of yourself as
person/organizatiorg i.e. | am a successful person.

Beliefs and Values Why? Why do/ou do something? What do you believe in or value? A:
individual, you may believe you can do anything you choose. Or you
value honesty. From a company perspective, the company may
good customer service and/or the wadlking of staff.

Capabiliies/Strategies How? How do you go about doing things? As an individual or comy
what are your capabilities, skills, strategies or action plans?

Behaviours What? What are your behaviours?

Environment Where? When? With Whom? Where, when and with whom ybu
display your behaviours? What are the external influences on you?




"From the psychological point of view there seem to be five levels that you work with most
often.

1 The basic level is yoenvironment- your external constraints.
1 You operate on that environment through yooehaviour.
1 Your behaviour is guided by your mental maps and your strategies, which define
your capabilities
1 These capabilities are organizedlislief systemsand beliefs are organized by
identity."
Robert Difs

Using Logical Levels to Explain/Understand Change

1. Shortterm vs. longterm change:Sometimes people find that NLP techniques worked great at
changing an unwanted behaviour for a short period of time, and eventually the unwanted behaviour
returned. How can this be? If the new behaviour was not in alignment with the person's beliefs and
values or identity, the higher level would override the lower level.

For change at the behaviour level to be lelegm, the desired behaviour change must either be in
alignment with the higher levels or the change must take place at a high level i.etydenti

2. Organizational changéd4ave you ever been involved in change within an organization? What are
some of the more common change activities?

How about a new organization chart? Or maybe change the physical layout of the offices. This is
change at thedvel of environment. Do you think it will be lotagsting? Only if the change is in
alignment with the higher levels.

Or maybe staff are told to perform in a different way (behaviour) without receiving the necessary
training (capability/strategy). Unfortuately, this happens far too often. When money becomes tight,
the first thing cut is the training budget! Again the change will most likely not beléstigg.
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with one of the higher levels. How successful do you think you will be in achieving your goal?

4. "The problems of today can only be solved at a higher level of thinking than that which created
them" ¢ Albert EinsteinMany people refer to this quoteral few explain how you can do it (i.e.
move to a higher level of thinkinglJsing logical levels, you can explain it. For example, if there is a
problem at the behavioural level, to solve it we must move to at least the capability/strategy level.

NLP canassist you in making change at the higher levels (beliefs and values, identity and
spirituality/purpose) or can help you to ensure that your goals are aligned at all levels. Once this
happens, your goals in life often become clear and obtained efforylessl|



Session Twa Diagnostics

What lies behind us and what lies before us are tiny matters compared to what
lies within us.
Oliver Wendell Holmes
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"A man does not climb a
mountain without bringing
some of it away with him
and leaving something of
himself upon it."

Martin Conway.
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Action plan Description
If it arose again wha What happened?
would you do?

The

Feelings
What were you

Conclusion N L
What else could Reflective thinking and

ing?
you have done? feeling?

Cycle

Evaluation
What was good an
bad about the
experience?

Analysis
What sense car
you make of the

situation?

Reference:

Gibbs, G. (1988) Learning by Doing. A Guide to Teaching and Learning Methods
Further Education Unit, Oxford Polytechnic, Oxford

Available online athttp://www?2.glos.ac.uk/gdn/gibbs/index.htm (accessed February 2005)
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(an extract from Philip Burnardreaching
Interpersonal Skills, 1989)

Moving onfrom the discussion of experiential
learning, the theory of knowledge and the
historical perspectives, it is possible to draw out
those characteristics that go to make up the
approach to learning known as the experiential
approach. These characteristiag @ffered as a
further means of clarification and as the beginning
of practical guidelines about how to use the
approach in practice. In the next chapter, specific
experiential learning methods will be described in
detail.

In experiential learning theres an accent on
action

Both the Dewey and the humanistic approaches to
experiential learning involve the learner in action.
This is not to say that the learner is 'doing
Aa2YSGKAY3IQ AYy + GNRAGALIf
engaged in an activity that should leaallearning.
This is in opposition to traditional

teaching/learning strategies which require that the
learner remain passive in relation to an active
teacher who is the dispenser of knowledge. Freire
(1972) has called this traditional approach the
'‘banking'approach to education: knowledge is
delivered to the learner in chunks and the learner
later 'cashes out' this information in examinations.
The experiential learning approach is closer to
Freire's concept of ‘problem posing' education.
Here problems arencountered through

discussion, argument and action. The learner is no
longer passive but in dialogical relationship with an
equally active teacher.

There is a second, less important sense of action
too. In experiential learning the learner is often
physially moving to take part in structured
activities, role play, psychodrama and so on, as
opposed to more traditional learning situations in
which the learner is sitting behind a desk or table.

Learners are encouraged to reflect on their
experience

Most writers acknowledge that experience alone is
not sufficient to ensure that learning takes place.
Importance is placed on the integration of new
experience with past experience through the
process of reflection (Kolb, 1984; Kilty, 1983;
Freire, 1972; Burnal, 1985).

Reflection may be an introspective act in which the
learner alone integrates new experience with old.
It may also be a group process whereby sense is
made of an experience through group discussion.
If reflection as a group activity is to be susstll,

the group leader is required to act as a group
facilitator and may require special skills and
knowledge. These skills and types of knowledge
are discussed in later chapters of this book. It is
suggested that the skills associated

With group facilitéion are different from the skills
associated with the usual processes of teaching in
that the group facjlitatgr takes a nedirective or
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learners. In a reflective group, the leader as
facilitator is not ascribig meanings to experience
nor offering explanations but allowing learners to
do these things for themselves.

A Phenomenological approach is adopted by the
facilitator

Phenomenology may be defined as the description
of objects or situations without their beg

ascribed values, meanings or interpretations.
Phenomenology as a philosophy was developed by
Husserl (1931) and underpins the philosophical
writings of the existentialists (Sartre, 1956;
Macquarrie, 1973).

The facilitator who uses a phenomenological
approach restricts himself to the use of description
as a means of summarizing what a learner has said
and enables that learner to invest their own
learning with meaning. The 'valuing' process is left
to the learner. It is the learner who ascribes
meaning towhat is going on in the learning
environment and the facilitator's meanings are not
automatically foisted on the student. Reflecting

this phenomenological approach, which eschews



interpretation of experience by another person,
Carl Rogers (1983) prefers tise the term

'facilitator of learning' rather than the more
traditional terms 'teacher’ or 'leader’. In using such
a descriptor he hoped to remove the connotation
of the teacher as expert or authority in the
interpretation of experience. In the literataron
experiential learning, the term facilitator is often
used in preference to the terms teacher, lecturer,
tutor or leader.

There is an accent on subjective human
experience

Alfred North Whitehead (1932) discussed the
problem of 'dead knowledge' and astsd that
knowledge kept no better than fish!

The experiential approach to learning stresses the
evolving, dynamic nature of knowledge. Rather
than evoking R.S. Peter's (1972) notion of
education as initiation into particular ways of
knowing, it stresseshe importance of the learner
understanding and creating a view of the world in
that learner's own terms. Postman and
Weingartner (1969) noted that traditional
education assumes a linear model of knowledge in
which there is absolute truth and a single fixed
reality. Citing anthropological evidence that our
language tends to limit our view of reality (Worf,
1956) and that the means by which subject matter
is communicated fundamentally alters the content
of that communication, Postman and Weingartner
challengethe linear view of education, claiming
that learners need to develop the ability to ask
critical questions about any smalled ‘facts' that

are presented to them. They quote Ernest
Hemingway in suggesting (rather irreverently) that
all learners shoulddencouraged to develop
'shockproof crapdetectors'!

Experiential learning allows for different means of
communicating concepts, accounts for 'multiple
realities' and invites critical reflection. In this
respect, it differs considerably from the traditiah
model of education and training.

Human experience is valued as a source of
learning

The accent in experiential learning, through its
variety of learning methods and through its name,
is on experience. Learners, as has been noted, are
encouraged to refict on past experiences to plan
for future events. In formulating this concept of
andragogy (the theory and practice of the
education of adults), Malcolm Knowles (1978,
1980) stresses the value of experience in the
sphere of adult learning. He maintainsathas an
individual matures so she accumulates an
expanding reservoir of experience that causes her
to become a rich source for learning. Knowles
argues that the resource should be tapped in the
educational process because, as Knowles puts it
"To an adulthis experience iaho he is'(Knowles,
1978). Thus, for Knowles, there is an important
ontological issue: an adult's experience is not
something exterior and tacked on but is part of the
person's selconcept. Experiential learning then is
an attemptto make use of human experience as
part of the learning process. It may be noted that
the humanistic approach to experiential learning
pays particular attention to the emotional aspect
of the individual's experience (Heron, 1981).

Finally, whilst discussj the characteristics of
experiential learning, it may be noted that what is
under consideration is:

1. a set of teaching/learning methods, and
2. an attitude towards learning.

The experiential learning approach as an
attitude commends a modelfeducation which
stresses autonomous judgement, freedom of
thought and the value of subjective human
experience values that may be supported by
anyone working in the health professions.

Philip Burnard

Teaching Interpersonal Skills, 19898,1215



What are characteristics of constructivist

learning and teaching? Jonasseescribed

the application of constructivism to learning

environments. He identified a number of

design principleg

collaborative construction thnagh

social negotiation.
5. Instructional goals and objectives
should be negotiated and not

imposed

6. Evaluation should serve as a self
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use contexts in which the learning is

relevant

Present authentic tasksfocus on
realistic approakes to solving real

world problems

The teacher is a coach and analyser of
the strategies used to solve these

problems.

Emphasise interrelatedness, providing
multiple representations, or

perspectives on the content. Support

practice.

7. Provide tools and environments that
help learners interpret the multiple

perspectives of the world.

8. Learning should be internally

controlled and mediated by the

learner

9. Use scaffolding in order to help

students perform beyond the limits of

their ability




Session Thee ¢ Management
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Goethe

The greatest challenge to any thinker is stating the problem in a way that will allow a
solution. - Bertrand Russell
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"Be master of your petty annoyances and
conserve your energies for the big, worthwhile
things. It isn't the mountain ahead that wears
you out fi it's the grain of sand in your shoe ."

i Robert Service (1874 1958).

A A A A A A A A A A


http://www.quotationspage.com/quote/32858.html
http://www.summitpost.org/images/original/229173.jpg

There is a minimum of three ways we can look at our
experience. In the most recent work by John Grinder
and Judith DeLozi¢hey are calledirst, secondand
third perceptual positions.

1 Firstly, you can look at the world completely
from your own point of view, your own reality
within yourself, in a completely associated

move between them freely. Someone stuck in

first position will be an egotistical monster,

someone habitually in second will be unduly
AYyTFtdzSYyOSR o0& 20G§KSNJ LIS2 L]
habitually in third will bea detached observer

of life.

We all spend time in these three positions, we do them
naturally, and they help us to understand any situation
or outcome better. The ability to move cleanly
between them, consciously or unconsciously is
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time when you were intensely aware of what
you thought, regardless of anyone else in the
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you have just experienced isa/ou
concentrated on your own reality, regardless
of the instance you selected).

1 Secondly you can consider how it would look,

different ways are what give it richness and what gives
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expﬁcn recogrtion that the map is not the Pérglztory.
There are many different maps.

The idea is to be aware of difference, rather than try to
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view. It is obvious that the same situation or
behaviour can mean different thijs to

different people. It is essential to appreciate
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between these different ways of looking at the world
that is important. Excitement and invention comes
from seeing things in a different way. Sameness
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you are in conflict with another person, you
need to appreciate hw they feel about what
you are doing. The stronger the rapport you
have with the other person, the better you
will be able to appreciate their reality, and the
more skilled you will be at achieving second
position.

1 Thirdly, you can have the experience of seeing
the world from an outside point of view, as if
you are a completely independent observer,
someone with no personal involvement in the
AAlGdz2 GAZ2Yy D a1z Wl 2g
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two, but it is not superior. Third position is
different from being dissociated. You take an
objective and resourceful view of your own
behaviour so yowan evaluate and generate
some useful choices in any difficult situation.
Being able to take a third position view of a
problem is a very useful skill and can save you
a lot of the stress and trouble that results

from hasty actions. All three positioase

equally important, the point is to be able to
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into conflict and struggle to survive. Wars erupt when
people want exactly the same scarce resources.
Wisdom comes from balance, and you cannot balance
unless there are different forces to be balanced.
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Facilitator Authority:

0 Tutelary (guardianship, and
possesion of teaching and learning
competences)

o Political (in making decisions about
planning and delivery)

o / KENRAYI GAO
way of being and behaving)

The challenge for all teaching is to integrate a

genuine (benign) authority in the dditator with
the autonomy of the learner. Here lies the
tension, between the passingn on the one hand,
and the seHgenerated nature of personal
learning on the other.

Learning as autonomous and holistic

The immediate process of learning is self
generded: to learn is to come taunderstand
something or to acquire akill, either of which is
retained by practice or rehearsal. We learn what
interests us, that is, what is useful or intrinsically
worthwhile or both; and because it interests us
we are committed to stay the course until we
have learned it. Both interest and commitment
are necessarily seffenerated: they are negated
or distorted by any attempt to impose them.

So ¢ selfgenerated learning is by its nature
autonomous.

Autonomy of learning ialso dictated by:

0 Humanistic adult learning
principles: adults make a choice
about their learning. (Knowles)

o Professionalism, which requires
that along with professional
content knowledge, individuals
also acquire the ability to self
reflect, selfregulate and self
direct. (Scbn)

0 The natural human right to self
determination. (Locke)

Holistic learning has face validitywhere physical,
emotional, cognitive, spiritual and political
integration occurs there will be fewer obstacles to
effective learning.

This idea is supported by Systems Theory (as
applied to psychology and learning), which
understands individuals in terms of relation and
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account of the simultaneous and mutually
interdependent interaction betweerhis or her
multiple aspects.

The application of authority in initiating the
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a. Tutelary procedures
Open learning¢ giving the learner the

opportunity to pace their own learning

Active learningg employing experiential
teaching learning methods

Real learning¢ using problerroriented
learning, and workplace projects

Peer learningg consciously providing the
opportunity for interaction, collaboration
and support from fellowlearners

Multi -stranded curriculum ¢ there are
complementing subjects in the
curriculum, which encourages holistic
learning, and actively promotes personal
development as well as learning of the
subject matter

Contract learningg the use of negotiated
contracts for learning

Resaurce consultancy ¢ non-didactic
0§SIFOKAY3IS gAGK GKS
as resource and consultant

Guardianshipg Care for learners, to watchub for
needs and interests, andlert them to new
learning possibilities
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An important caveat is that before
learning contracts can be expected to
include holistic learning plans, the learner
must have been initiated into this way of
thinking about learning, and fully
internalisedit.

Political Authority as Initiation: Three
Decision Modes

To a large extent the exercise of political
authority involves consciously making use
of the three decision modes of

HierarchyCgoperation, and Autonomwithin the
Planning dimension. Theadilitator must use
his/her politicalin deciding which decisiormode

There are five main elements in the
educational process: selection of learning
objectives; timetabling and pacing of the
programme; selection of teaching and
learning activities; the human and
material resources for learning;
evaluation of the learning. A choice is
made about the decisiemode in use for
each of these phases. To achieve a
balanced and  effective learning
experience, the three decisiemodes are
used in differing seal and concurrent
ways as the course unfolds.



